Research-based Instructional Strategies
Marzano’s Nine High Yield Strategies

Instructional Strategies for Improving Student Achievement:
Best Practice, Brain research, and Teaching Tactics (see also Marzano et al., 2001)
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Strategies Supporting Differentiation
Several key elements guide differentiation in the classroom. Tomlinson (2001) identifies
three elements of the curriculum that can be differentiated: content, process and products.
Several examples of strategies supporting differentiation are outlined below.

Content
(providing muitiple options for taking
in information)

- Process
(providing multiple options for
making sense of the ideas)

Product
(providing multiple options for
expressing what they know)

Use a variety of resources; e.g., text,
video, images, speakers

Prepare glossary of new vocabulary
before a reading assignment or fesson

Provide materials at a variety of
reading levels

Provide an outline of content to be
covered

Relate new content to previously
learned content

Allow students a choice of topics

Adjust vocabulary level for directions
and assignments

Allow students access to technology
resources to support content

Provide extension/enrichment
opportunities

Select reading material suited to
students’ interests

Allow oral reading or taped readings
of print material

Provide models/examples of
completed work for students to compare
against

Allow use of tools, such as
calculators, word processors and spell
checkers

Use visual aids and manipulatives to
make abstract concepts more concrete

Provide multisensory
instruction; e.g., oral, visual, hands-
on

Provide whole-to-part and part-
to-whole explanations

Have students rephrase
instructions orally

Provide ample wait time and, if
necessary, clues in answering
questions

Use motivational sets and
demos to introduce as well as to
reinforce

Adjust the pace of instruction

Break the lesson into
manageable parts to allow students
to catch up, if necessary

Photocopy notes to allow
students to listen rather than
struggle to keep up copying

Use graphic organizers

Develop a consistent pattern to
present material throughout the
year

Use models to help students
visualize

Provide mini workshops to re-
teach or extend skills

Provide a structure to follow for
assignments and projects

Use games to practise mastery
of information and skills

Summarize at the end of the
lesson and allow questions frem
students

Produce one product in a group
and quiz individuals orally about it

Allow oral presentations to be
taped rather than live

Use leamning journals, logs or
diaries to track understanding

Accept demonstrations, oral
presentations and dramas as well as
written work

Allow students to demonstrate
knowledge through models, pictures
and diagrams

Accept classroom discussion as
part of a grade

Use creative writing as a vehicle
for presenting learning

Provide a choice of tasks to
complete on a particular topic

Provide opportunities for students
to contract for grades, based on
products

Use integrated projects as
products for more than one subject
area

Allow students opportunities to
work both individually and as part of a

group




